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SPECIAL EDUCATION ADVISORY COUNCIL 

Minutes – November 3, 2017
9:00 a.m. – 12:00 p.m.

PRESENT: Brendelyn Ancheta, Debbie Cheeseman, Sage Goto, Martha Guinan, Amanda Kaahanui (staff), Bernadette Lane, Pina Lemusu (for Motu Finau), Dale Matsuura, Danielle Mizuta (for James Street), Thomas Moon (for Stacey Oshio), Kaili Murbach, Kiele Pennington (for Rosie Rowe), Carrie Pisciotto (for Charlene Robles), Kaui Rezentes, Susan Rocco (staff), Daniel Santos, Tricia Sheehey, James Street, Todd Takahashi, Christina Tydeman (liaison to the Superintendent), Steven Vannatta, Gavin Villar, Jasmine Williams, Susan Wood 

EXCUSED: Annette Cooper, Gabriele Finn, Kurt Humphrey, Ivalee Sinclair, Amy Wiech

ABSENT:  Bob Campbell
GUESTS: Justin Hughey, Stacy Kong, Corey Rosenlee
	TOPIC
	DISCUSSION
	ACTION

	Call to Order
	Chair Martha Guinan called the meeting to order at 9:00 a.m.
	

	Announcements
	1. Amanda Kaahanui announced that SEAC will be convening in the State Office Building for the December 1st meeting.  Members were asked to bring their green parking passes to park in nearby state parking lots.
2. Martha announced that the Superintendent’s Task Force is holding its first meeting on November 7th.  Kaili Murbach and Martha are representing SEAC.  Dale Matsuura will also be attending as an HSTA representative.
	A map to the State Office Building and available parking was distributed.

	Review of Minutes for October 13, 2017 
	No corrections were offered for the minutes of the October 13, 2017 SEAC meeting.
	The minutes were approved as circulated.

	Update by the Legislative Committee
	The update was tabled for a future meeting to provide more time for other agenda items.
	

	Indicator 13 Secondary Transitions
	Christina Tydeman, Director of the Monitoring and Compliance Office, provided an overview of the Annual Performance Report Indicator 13—Secondary Transition—that included 1) the process for developing the data, 2) with whom the data has been shared, and 3) next steps for improved outcomes.  She explained that compiling Indicator 13 data requires a file review of 350 randomly selected files (based on regional percentages).  Each file review examines the 8 sub-indicators included under the Indicator 13 checklist.   If pieces are missing, the file becomes a noncompliant file.  In the latest review, 25% of the files were noncompliant, with the highest percentage of noncompliance occuring for subindicators 3 and 7.  
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	Indicator 13 Secondary Transitions (cont.)
	Subindicator 3 – age appropriate transition assessments
Files were examined to see if transition assessments for postsecondary goals were mentioned in the IEP or evident in the file.  26% of the files did not document the use of an assessment.  The monitors have provided District Educational Specialists and Complex Area Superintendents examples of transitional assessments without endorsing one over another.
Subindicator 7 – inclusion of the student in transition planning

25.9% of the files showed no evidence that the student had been invited to the IEP meeting where transition goals were discussed.  The Office of Special Education Programs (OSEP) requires a student invitation for compliance purposes, but doesn’t hold schools accountable for his/her attendance at the IEP meeting.
Overall strategy for improving this compliance indicator
Christina’s office is responsible for monitoring compliance and results, but not with implementation of improvement strategies.  The recommendation to OCISS is for statewide technical assistance and professional development around these transitional supports.  If subindicators 3 & 7 show significant improvement, it would raise the overall compliance score for Indicator 13 by one point.
Directed questions for SEAC
Christina asked members for feedback on the following questions:

1) Which roles are most in need of professional development about transitional supports? What groups would be most important to effect change?

2) What systemic or localized barriers interfere with transition supports? 3) Which schools or programs are “bright spots” of transition supports?

Where is this working well (places that can provide ideas for replication)?  
Note: Feedback for questions 1 and 2 is attached to the minutes.

Questions/comments by SEAC members and guests
Q. How do you come up with the regional percentages for sampling?

A. They are based on where students reside.
	Members who wish to provide additional feedback, will email SPIN or Christina Tydeman with their input. 
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	Indicator 13 Secondary Transitions (cont.)
	Questions/comments by SEAC members and guests (cont.)
Q. For your random sampling, who selects the samples?  A. They are pulled on a state level using a random generator by student I.D.
Q. When the random generator pulls a student who is not in high school, do you get a ‘0’?  A. We are only pulling the target population.
Q. Is the planned move of eCSSS into Infinite Campus problematic?
A. It is not unusual for large systems to have separate data systems, but the push is to bring these systems together.  Since the coding doesn’t match, the transfer of data would have to be done manually.

Q. Have you found that districts understand what a complete and thorough record looks like?  A. There are as many variations in understandings as there are schools, and we have to contend with staff turnover and rule changes.

Q. Does OCISS have a web-based source for staff to access procedural forms or find out what needs to be done for a specific activity/task?  A. I’m not sure.  Much of the training and guidance goes through the DESs.  eCSSS has become really complex by adding on things over time.  I don’t know how friendly the materials are, but I will research it.
	

	Role of the 
Developmental Disabilities Division (DDD) in the Transition Planning Process
	Sage Goto provided an overview of the Developmental Disabilities Division (DDD) and described their Medicaid Waiver services related to transition planning for students with disabilities.  He also asked for employment-related questions that will be addressed by Jessica Worster, DDD’s Employment Specialist, in a subsequent presentation.  Clients of the DDD must meet the eligibility criteria for an Intellectual Disability occuring before age 18, or a Developmental Disability occuring before age 22.  Waiver clients must be eligible for Medicaid.  Waiver services covered in the presentation included the following:
· Individualized Service Plan,
· Community Learning Services,
· Employment discovery and career planning,
· Individual employment supports, and
· Adult day health with transportation.
	Sage will check with Jessica Worster to determine her availability for a SEAC presentation.
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	Role of the DDD in the Transition Planning Process (cont.)
	Questions/comments from members and guests
C. Employment has been a direction for DDD for a while.  To have work you need employers, volunteer opportunities and transportation—especially in the rural areas.  A. For some clients in our Division, work isn’t considered.  Others are in the beginning stages of learning.  Many will need job coaching, and we need to start early—ages 14-22.
Q. Do you have people in the Division who provide information to high schools about being included in IEP meetings?  A. If the student is already served by DDD, the case manager may come to the meeting.  I would like to see more opportunities for DOE and DDD to get together.

C. Your Community Learning Services (CLS) sounds awesome.  I would hope that schools would capture the concept and see themselves as little communities where students with disabilities are part of all school activities.
C. DDD can provide the support to DOE to allow kids to participate in after school activities, like the Leo Club.  A. We cannot duplicate services, but after school activities seem good.

Q. How are families informed about the CLS?  A. There will be mailings.
	Members with additional questions will contact Sage directly.

	Part C Transition Process
	Stacy Kong, Training Coordinator for the Early Intervention Section, talked about the three Annual Performance Report indicators for Part C (0-3 year olds with special needs) that relate to transition:
1) The timely development of a transition plan,

2) Notification to the Department of Education when the family wants a referral to DOE preschool, and

3) Conducting a transition conference with people from the next environment to serve the child.

The referral to the child’s home school must be made at least 90 days and no more than 120 days prior to his/her 3rd birthday.  Early intervention providers are provding a timely transition notice 92% of the time.  Almost 800 families declined a transition conference last year; it may be because they already know what they want or want to explore options on their own.  Of the 1754 children referred to DOE, 549 were found not eligible for services.   
	Stacy will forward the eligibility criteria for early intervention to SPIN for distribution to members.
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	Part C Transition Process (cont.)
	Future priorities for the EIS are 1) building collaborative relationships at the state level, 2) conducting joint trainings, and 3) developing mechanisms to address challenges around transition.
Questions/comments from members and guests
Q. Is the DOE rep that attends the transition conference from the state or school level?  A. Usually it’s from the school level; it might be a principal or 619 coordinator from the district.

Q. Are the Early Intervention (EI) transition fairs held in different districts considered a transition conference?  A. No, because the child’s care coordinator must always be present.

Q. What is the typical age of referral and average length of time in the EI program?  A.  Most children are referred by age two and spend a year or more in the program.

Q. Why not offer services from age 2-4?  A. IDEA offers states the option to extend early intervention services to age 5, but Hawaii chose not to exercise that option.

Q. How does the information about your services get to doctors to inform their patients?  A. Most doctors are aware of early intervention but may not have a full understanding of our mission and services.  Some doctors have an expectation that we deliver a prescription of services, like physical therapy once a week, but that’s not what we do.

C. Many parents are not aware of early intervention.  A. We are also working to inform agencies that do developmental screening.
Q. If you encounter children with a developmental delay that don’t quite meet your criteria of 1.4 standard deviations below average, where do you refer them?  A. We can refer them for ongoing screening. Most kids who don’t qualify are doing fine.
	

	Next Steps for Transition Problem Solving
	Martha shared that the discussions thus far on the transition process have yielded some useful recommendations that can be summarized and prioritized at a future meeting.  She asked if members had other recommendations or issues to share.  Susan Rocco and Pina Lemusu talked about the value of having dedicated transition coordinators at each high school.  Steven Vannatta shared the importance of developing a 
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	Next Steps for Transition Problem Solving
	professional learning community amongst the school level transition coordinators in order to develop a professional identity and encourage interactions.  Jasmine Williams stressed that professional development for educators involved in transition must go beyond procedural compliance and include strategies for transition planning that prepare the student and his family for future success.
	

	Agenda Setting for the December 1st Meeting
	The December meeting will include a one-hour conversation with new Superintendent Christina Kishimoto.  In addition to that agenda item, Christina Tydeman talked about how and when to meaningfully involve SEAC members in discussions about the State Systemic Improvement Plan (SSIP) and the Annual Performance Report.   The focus of the SSIP—early literacy for a subset of special education students—was selected three years ago.  In a couple of years, a new plan focus will be developed.  In the meantime, the recent turnover in leadership requires DOE to look at the existing plan in light of new priorities, try to bring it into alignment with the Strategic Plan and move forward.  Christina T. is meeting with the Deputy Superintendent to discuss the SSIP and is unsure whether the narrative for a SEAC discussion will be ready by December.  She suggested focusing on some of the APR indicators in December (in particular she needs stakeholder input on the disproportionality indicators) and postponing the SSIP discussion to January.  Susan R. mentioned that SEAC has also suggested that the Indicator 3 targets for math and ELA proficiency on the statewide assessment be brought in line with the ESSA Plan targets.  Susan Wood suggested that it might be helpful to invite Joanne Cashman to come and provide a mini-workshop on Leading by Convening.  
	Susan W. and Steven Vannatta will work on a specific request for technical assistance from Joanne Cashman to give to Christina Tydeman for action.

	Input from the Public
	Members received input on the following issues:
Parent Notice Regarding Restraints and Seclusion

In response to earlier concerns about whether schools were disseminating information about restraints and seclusion, Amanda Kaahanui reported that she received a copy of the new Q & A brochure in her son’s binder this week.
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	Input from the Public (cont.)
	Staffing Allocations for Special Education
Corey Rosenlee, President of the Hawaii State Teachers Association (HSTA) shared data on the staffing allocations from SY 15-16 and efforts to improve services by increasing staffing and resources.  During the economic recession eight years ago, DOE shifted from a weighted student formula for special education teacher allocations to a proportional formula resulting in a loss of 75 positions.  Further shortages were exacerbated by an increase in special education students and unfilled educational assistants positions.  Substitutes, emergency hires and licensed teachers with no special education training put pressure on qualified special education teachers to take on more IEPs, resulting in a problem with retention.  HSTA believes that additional teachers are needed to lower the teaching load.  Legislative initiatives for the coming session include: 1) requesting that 90% of funding be allocated to the school level to allow for local decision making; 2) securing a constituional amendment that allows a portion of taxes on rental properties to be dedicated for education, thus increasing overall funding for education; and 3) asking for restoration of the $1690 that special education teachers used to receive for purchasing curricular adaptations and supplies.  At the same time, HSTA is requesting data on individual school inclusion ratios, classroom sizes, IEP ratios and other pertinent data to have accountability for how special education monies are allocated.  HSTA would also like information on how the $15 million in salary savings for special education (from having vacant positions) was spent.  Martha speculated that some of the monies went to pay for the Stetson contract (on inclusion) and for compensatory services to E.R.K. class members.
Questions/comments from members and guests

Q. How will bringing more funding down to the school help allieviate the current shortages when new teachers are nowhere to be found?  A.  We believe state and district personnel could be moved to the school level.

Q. If 38% of teachers surveyed are telling HSTA that they can’t meet the minutes in the IEP with their current workload, does that have the impact of having services reduced in the IEP? 
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	Input from the Public (cont.)
	Questions/comments from members and guests

C. Teachers may be pulling a kid out of special education just to reduce the collective minutes required in their students’ IEPs.

C. I have 16 students in a variety of placements, and the other two special education teachers have 14 and 20 students respectively.  We have asked our Complex Area Superintendent for another position and were told to just deal with it.  Q. How has that affected you?  A. I’m spending lots and lots of time preparing for my students.

C. Pay is a problem for teachers and other personnel.  We need to pay more in salaries.
C. My son’s Educational Assistant (EA) is paid for just 19 hours a week without benefits.  Maybe some of the empty EA positions are part-time positions, because they have the least appeal.
	


11/3/17 SEAC Meeting

Feedback on addressing Indicator 13 Compliance Barriers

Questions:

Which roles are most in need of professional development about transitional supports? What groups would be most important to effect change?

What systemic or localized barriers interfere with transition supports?  If there are systemic barriers we need to address, that would be helpful to document.  Could also be localized barriers.  

Suggestions:

1) One idea is that administrators would hire teachers who have a sped secondary license.  Teachers who receive pre-service training for K-6 would not be knowledgeable about secondary transition.

2) Make training mandatory.

3) Adding the questions from the checklist to the IEP fields on eCSSS would be helpful.  For example, “Date student was invited to IEP.”  You could have a drop-down for transition assessments.  The team would know what they need to do.  You could also revise the IEP form to match.  

4) I teach elementary, so the person who sets up eCSSS is the SSC.  Make sure the student is listed as an IEP team member.  Then you can check the student’s name.  If a student name doesn’t show up and the teacher doesn’t input the student’s name under “non-team member”, his or invitation may be overlooked.  

5) If you look at the training component, the training has to happen sooner in the year.  Teachers are currently going to eCSSS training in October, after some IEPs have been convened.  Teachers would appreciate having this training over the summer rather than being pulled out.  It would also be good to have recurrent training for seasoned teachers.  

6) Every IEP care coordinator and administrator must have this training from middle school on.  High schools used to have transition teachers, but not all high schools have that now.  No one person can do all.  Every care coordinator needs to know.  What about on-line training for this?  For example, Olelo training with incentives.  Teachers could receive extra credit for moving up a step.  Pulling teachers out of class for training all the time disrupts student learning and bums out teachers, too.

7) I agree that a logjam often happens at a higher level.  Stoppage is coming as a directive down to the school, and noncompliance is happening at multiple levels.  We need to train SSCs, principals, CAS, and care coordinators.

8) Give parents a checklist for transition planning on what needs to be checked off at the IEP meeting.  That would bring parents into partnership to work with care coordinator.


